UNIVERSITY OF RHODE ISLAND
The Graduate School
Curricular Report from the Graduate Council to the Faculty Senate
Report No. 2007 – 2008 – 1A
At Meeting No.421 held on 15 October, 2007, the Graduate Council approved the following proposal that is now
submitted to the Faculty Senate.
SECTION I
BACKGROUND INFORMATION
ABSTRACT
The Graduate Council approved a proposal from the College of Human Science and Services for a graduate
program leading to the Master Arts degree in Special Education. The proposed program would offer the
Special Education degree with initial certification in one of two areas: elementary and middle level special
education for students with mild or moderate disabilities, or secondary and middle level special education
for students with mild or moderate disabilities. In addressing the need for the program, the proposal cites a
statewide and national shortage of special education teachers. The Graduate Council deemed the program
to be of significant merit, and it is forwarded to the Faculty Senate in Class A.
BACKGROUND
From the proposal:
The Master of Arts in Special Education is a 36 credit program based on the accreditation
standards of the Council for Exceptional Children, and will be offered through the School of
Education. The certification programs are designed for students who already have been certified
in elementary education (grades 1-6) for the elementary/ middle special education certification or
secondary education (grades 5-12) for the secondary/ middle special education certification at URI
or another accredited four-year university or college. The emphasis on inclusion is one of the
features that differentiates the proposed program from other programs already present in the state.
The Council of Deans unanimously approved the proposal. Questions raised by the Budget Office dealing
with expectations regarding the number of in-state and out-of –state students that might be attracted to the
program were addressed in a revision of the proposal that presented budgets based on two different
assumptions for these numbers. Both assumptions project a deficit in the program’s first year and a net
financial gain in the following years. Comments and recommendations are on file in the Graduate School.
SECTION II
RECOMMENDATION
The Graduate Council approved the proposal for the Master of Arts degree in Special Education degree at
its meeting number 421 held on 15 October, 2007 and forwards it to the Faculty Senate in the Class A
category with a recommendation for approval.
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FULL PROGRAM PROPOSAL
University of Rhode Island
A. PROGRAM INFORMATION
A1. Name of Institution:
University of Rhode Island
A2. Name of School or College:
School of Education in the College of Human Science and Services
A3. Title of Program & CIP code:
Master of Arts Degree in Special Education, with initial state certification in one
of these two areas: elementary and middle level special education for students
with mild or moderate disabilities, or secondary and middle level special
education for students with mild or moderate disabilities (CIP code – 13.1001).
A4. Intended Initiation Date of Program:
Intended starting date: Fall 2008
Anticipated date of first degrees and certificates granted: Dec. 2009
Anticipated application for accreditation by NCATE (National Council for the
Accreditation of Teacher Education): 2013
A5. Intended Location of Program:
University of Rhode Island, Kingston, RI
A6. Description of Institutional Review and Approval Process:
The proposal was reviewed under the process established by the Faculty Senate
and approved by the School of Education, the College of Human Science and
Services, and the Graduate Council.
Approving Committee
School of Education
College of Human Science and Services
Graduate Council
Faculty Senate
President of the University

Date Approved
May 18, 2007
September 26, 2007
October 15, 2007
______________
______________

A7. Summary Description:
The proposed certification and Master’s degree program is a 36 credit hour
program, based on the accreditation standards of the Council for Exceptional
Children (See Appendix L for these standards). The certification and Master’s
degree program will be offered through the School of Education. The
certification programs are designed for students who have already been certified
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in elementary education (grades 1-6) for the elementary/middle special
education certification or secondary education (grades 5-12) for the
secondary/middle special education certification at URI or another accredited
four-year University or College.
The program is designed to provide graduates with the necessary knowledge,
skills, and dispositions to work collaboratively with other school professionals
to plan, and implement high quality inclusive educational programs for students
with mild or moderate disabilities and to evaluate their efforts on an ongoing
basis. Graduates of the program will be qualified to work in public schools that
serve students with disabilities as mandated by the Individuals with Disabilities
Education Act (IDEA) of 2004 (PL 108-466). Students who already have
teaching experience as general education teachers will broaden their knowledge
about students with disabilities and will acquire new skills and knowledge
pertaining to the more specialized role of the special educator on the team. As
students acquire skills and knowledge about assessment and curriculum for
students with disabilities in inclusive settings, they will become strong
advocates for quality instructional programs and will assume leadership
positions in their schools or districts. Program participants will better
understand the dynamics of serving students needing special education
services.
New Resources will be needed as discussed below.
A8. Signature of President:
_______________________
Robert Carothers, President
A9. Contact Information:
Joanne Eichinger
Professor
401-874-7420
eichinge@uriacc.uri.edu

A10. Signed Agreements:
URI participates in the HELIN borrowing program. Through this program, URI
students have immediate access to education resources (i.e. journals, books,
films, curriculum publications) from all Universities within Rhode Island. URI
students also have access to WORLD CAT, the online world catalog system.
Through this program, students can research and request publications or other
materials from any participating library around the world. A description of the
full HELIN borrowing program may be found at
www.uri.edu/library/tutorials/libskibooks.html
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Furthermore, pursuant to feedback from the last National Council for the
Accreditation of Teacher Education (NCATE) evaluation, Christopher W.
Wessells, Interim Vice Provost for Information Services and Interim Dean
University-Library, created a proposal relative to the housing and maintenance
of the educational materials collection and the building of a reasonable/
practical long-term budget. His proposal to the Provost has been funded and
includes $130,000 for an Education Curriculum Center in the Kingston Library.
This is a center that is critical for state and professional association accreditation
of the School of Education’s programs. The funding (excluding benefits) pays
for a new tenure-track Library Reference faculty member with expertise in
Education and Curricular materials. Ms. Mona Florea was hired in early 2007 in
this capacity. In addition, funds will be used for GSLIS students to help staff
the center, for network cabling, new technology (5 work stations), and new
furniture. Note that $10,000 of this funding would be added to the Library
Capital budget in order to buy materials for the Education Curriculum Center.
Materials for the Education Curriculum Center will be provided within this
budget with additional support from the School of Education and the College of
Human Science and Services.
This proposal has expanded already existing resources for URI Education
students. Part of the proposal will be earmarked for Special Education resource
materials including subscriptions to major journals, curriculum materials, and
technology resources.
B. RATIONALE
B1. Program Objectives:
Faculty members have developed the following learning outcomes for students
who complete the certification and Master’s degree programs in special
education. These are based on the core standards of the Council for Exceptional
Children, the accrediting organization for special education
Upon completing the Master’s Degree and certification program in special
education, students will be able to:
•
•
•
•

Assess learners with disabilities, and design educational interventions based
on those data.
Collaborate on an ongoing basis with general education teachers,
paraprofessionals, related service providers, parents, and others to discuss
students’ progress and design educational programs.
Develop positive partnerships with parents of learners with special needs.
Demonstrate appropriate dispositions for teaching learners with special
needs. Examples of appropriate dispositions include using respectful,
“growth paradigm” and Person First language when talking or writing about
students with disabilities and their families.
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•
•
•
•
•
•

•
•
•

Follow ethical and legal guidelines in the education of learners with special
needs.
Understand and apply both quantitative and qualitative research findings in
their educational practices
Participate in the development of students’ Individualized Education
Programs (IEPs) in meaningful ways.
Use their knowledge of the development and characteristics of learners to
plan appropriate instruction and teach the skills included on students’ IEPs.
Translate educational theory into instructional practices. For example,
translating constructivist theory into science or math inquiry lessons.
Provide leadership relative to inclusive education in their buildings.
Examples include participating on a school improvement team during their
internship or suggesting ways to implement other inclusive models (e.g.,
collaborative-consultative model or co-teaching) during their internship
based on their experiences.
Advocate on behalf of students with disabilities and teach adolescents to
advocate for themselves. An example would be supporting a middle or high
school student who is attending his annual IEP meeting.
Create learning environments that take into account individual learning
differences and that promote language acquisition, reading, math skills, and
social interactions with peers.
Articulate their philosophy of special education

B2. University & Community Need for Program:
School districts are in need of skilled highly qualified special education
teachers. One current trend in education and two recent legislative mandates
have greatly influenced the existing situation surrounding the implementation of
special education services in our public schools.
a. The most pressing issue is the ongoing shortage of special educators, both
nationally and regionally. Nationally, approximately 10-12% of school-age
students have a disability label under IDEA. In Rhode Island, according to data
collected for the 2004-2005 school year, approximately 19% of school age
students had a disability label (National Center on Education Statistics).
A national shortage of special education teachers has existed for several years
and is growing more pressing. Friend (2006, p. 77-78) documented this
shortage in compelling terms:
… the American Association on Employment in Education (2000) found
that significant shortages exist in all areas of special education. The Urban
Teacher Challenge (Recruiting New Teachers, 2002) reported that nearly
98% of urban school districts have an immediate demand for special
education teachers. In at least one popular publication (Brown, 1999) the
job of special education teacher has been listed as one of the “hottest”
career options that will continue in importance well into the twenty-first
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century. Further, the Bureau of Labor Statistics (1998) noted that “special
education teachers have excellent job prospects, as many school districts
report shortages of qualified teachers”; shortages were characterized in that
report as severe and persistent.
On March 25, 2007, the Providence Journal advertised a New York City teacher
recruitment fair in Warwick that was held on April 16th. The advertisement
included a notice for a housing incentive and other program benefits worth up to
$30,600 for teachers of mathematics, sciences, or special education. This provides
further evidence of the national shortage in this area. Similarly, the Los Angeles
Unified School District (LAUSD) sent representatives to the RICE (Rhode Island
Consortium for Educators) job fair held April 17, 2007 in Warwick. As noted in
an electronic message sent to all School of Education faculty members, LAUSD
offers a tuition free program for students seeking a special education teaching
credential.
In Rhode Island, there is a particular shortage relative to secondary special
education teachers. This was part of the impetus for the Rhode Island Teacher
Education Renewal (RITER) grant initiative that is designed to prepare teachers
in shortage areas. Co-directed by Drs. David Byrd and Peter Adamy, it involves a
collaborative partnership among four Institutions of Higher Education (URI,
Johnson and Wales, Providence College, and RIC) and three school districts
(Central Falls, Pawtucket, and Providence). In the summer of 2006, an alternative
certification program to train secondary special education teachers was begun, as
part of the RITER grant.
Also, it is noteworthy that over the past several years when prospective students
and their parents attend events such as meet the University at URI, questions are
often asked about the special education program at URI. Special education is an
area that many prospective students are interested in and an area that students
would pursue if a program were in place. Given that special education
certification in Rhode Island is contingent upon already being certified in either
elementary or secondary education, the certification will be earned in conjunction
with a Master’s degree, instead of a Bachelor’s degree.
Needs Assessment Data:
To ascertain interest in a Master’s degree program at URI, subsets of students
currently enrolled in either an elementary education degree program or a
secondary education degree program were surveyed in April 2007. Specifically,
they were asked to indicate how likely they would be to apply to a Master’s
degree program in special education at URI if one were available upon their
graduation. Possible responses were not likely, somewhat unlikely, not sure, very
likely, and definitely. Data were collected from students who were just admitted
into a program (elementary or secondary), students who were halfway through an
6
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elementary or secondary program and from students who were completing student
teaching in elementary or secondary education and thus graduating in May, 2007.
Of the 126 elementary education students (out of 193 in the program) who
completed surveys, 45 (36%) indicated that they were very likely to apply and 20
(16%) indicated that they would definitely apply. Of the 65 elementary students
who indicated that they were very likely to apply or would definitely apply, 22
(34%) were out-of-state students. Of the 81 secondary education students (out of
220 in the program) who completed surveys, 22 (27%) indicated that they were
very likely to apply and 10 (12%) said they would definitely apply. Of the 32
secondary students who indicated that they were very likely to apply or would
definitely apply, 10 (31%) were out-of-state students. These data substantiate the
interest that exists among current students in terms of pursuing graduate work in
special education.
The two legislative mandates mentioned above and the way in which they have
influenced the need for a special education program will be discussed now.
b.

In 2001, the No Child Left Behind Act (NCLB, P.L. 107-110) was passed.
This law,
that reauthorized the Elementary and Secondary Education Act, brought sweeping
changes to the field of education, including special education. NCLB includes an
initiative called Reading First designed to provide intensive scientifically based
reading instruction in grades K-3. Focusing on increased accountability, NCLB
requires that students at specific grade levels take standardized tests in various
content areas. NCLB also mandates that all schools make adequate yearly
progress (AYP) toward the goal of 100% student proficiency in reading and math
as measured by these assessments by 2014.
The majority of students labeled with disabilities at all grade levels are included
in the standardized assessments taken by general education students. Some of
these students take these tests with accommodations as recommended by the
student’s Individualized Education Program team. Students with severe
disabilities (1-2% of the school-age population) are exempt from these tests. They
undergo an alternate assessment and these results are included in the data for a
school’s Adequate Yearly Progress target.
The changes brought about by NCLB necessitate that special education teachers
have knowledge of and a willingness to teach students with disabilities in general
education classes. Friend aptly notes this in her book for future special education
teachers, "As you work in schools, you will find that even more than IDEA,
NCLB is creating pressure for students' educational goals and objectives to be
based on the general education curriculum and for students to access instruction in
general education classrooms" (Friend 2006, p. 36).
c.

In 2004, the Individuals with Disabilities Education Act (P.L 108-466) was
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re-authorized. One of the major changes to this law was the identification of
students with learning disabilities. Since the passage of P.L. 94-142, The
Education of the Handicapped Act in 1975 (subsequently renamed and reauthorized as the Individuals with Disabilities Education Act), a student was
determined to have a learning disability if testing revealed a significant
discrepancy between his ability (as measured by an IQ test) and his achievement
as measured by achievement tests.
The problem with this approach is that students in grades K, 1, and 2 often
experienced school failure for long periods of time until it was established that the
discrepancy was large enough to warrant special education services. IDEA 2004
finally addressed this problem. In lieu of the discrepancy model used to identify
students as having a learning disability, it allows schools to use a Response to
Intervention (RTI) model whereby a student experiencing difficulty in a content
area (typically reading) gets evaluated by school professionals who recommend
research-based interventions. Data are then collected to determine the efficacy of
the intervention. This process is repeated until either the problem has been solved
or it has been determined that the child needs even more specialized intervention
in the form of special education services.
Section 602 of IDEA requires that all special education teachers come under the
NCLB definition of “highly qualified,” plus they must be certified by the state in
special education or have passed the state licensing exam, and have a license to
teach special education.
Summary of Rationale for the Need for the Program:
It is evident that there is a shortage of special education teachers nationally and
regionally. Furthermore, it is apparent from the data from current students that
there is widespread interest in a Master’s degree program in special education at
URI.
It is clear from the two legislative mandates discussed above in parts B.2.b. and c.
that the roles of special educators have changed dramatically and that more
accountability is in place for learners with special needs. Also, it is apparent that
there is an increased focus on educating learners with disabilities in general
education classes, as opposed to in more restrictive settings (a self-contained class
or separate school). Presently, under Federal law, the burden of proof is on the
IEP team to indicate why a placement other than a general education classroom
(even for part of a school day) is warranted, by noting the services that will be
provided in a more restrictive setting and documenting why these services could
not be provided in the general education classroom.
The proposed program is designed to meet the needs brought about by these
important federal mandates. First, it will make future special education teachers
aware of the new parameters for identifying students with learning disabilities and
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will ensure that they have the assessment skills to implement a Response-toIntervention model. It will include a course on assessment which will cover the
topic of response-to-intervention models, as well as how to conduct ongoing
student assessments to ensure accountability.
The program will have a strong ideology toward including students with special
education needs in general education classrooms. In all of the classes, examples
from inclusive classes will be provided. All field placements will be in high
quality general education classes where students with disabilities receive most if
not all of their education, while receiving services from a special education
professional. Thus, by the end of the program, students will have learned about
how to include students with disabilities in general education classes, and will
have applied this knowledge via their field placement assignments. As a result,
students will exit the program with knowledge about “current best practices” in
the field of special education.
Also, careful consideration will be given to the cooperating teachers who will
mentor our students in their two field placements. In addition to implementing
inclusive education, cooperating teachers will be selected based on their
demonstrated leadership qualities in their school. Opportunities to shadow these
seasoned mentor teachers will scaffold the skills needed by our students to
develop leadership skills. Thus, they will have the ability to assume leadership
roles in the schools in which they become employed. Some of these roles would
be serving as a representative on school improvement teams or IEP multidisciplinary teams, and providing professional development sessions on coteaching models or on instructional practices that benefit a diverse group of
students.
B3. Advisory Committee Members & Affiliations:
An advisory committee was convened on May 10th, 2007 to review the proposal
and provide input on admissions, curriculum, and program outcomes. The
names and affiliations of committee members are as follow: Ms. Holly Gray,
special education teacher, Woonsocket District; Mr. Kenneth Swanson,
Director, Office of Special Populations at Rhode Island Department of
Education; Mr. Steve DiBiasio, parent of two children with disabilities who is
also a parent representative on the Rhode Island Special Education Advisory
Committee; Ms. Suzanne Sousa, former high school special educator; Ms. Deb
Zepp, Principal, Matunuck Elementary; Ms. Katherine Sipala, Superintendent of
Narragansett Schools. The committee will remain active until Council for
Exceptional Children Accreditation is granted.
C. INSTITUTIONAL ROLE
C1. Program Relation to Published Role and Mission of the Institution:
The M.S. in Special Education and certifications in special education are in
keeping with the University’s mission as a land grant University. The program
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will expand the existing offerings within the School of Education. The program
seeks to prepare highly skilled teachers who will teach students with disabilities
in general education settings and who will be successful at meeting designated
standards.
Additionally, the M.S. in Special Education is consistent with the role of the
School of Education that is (as outlined by the University):
The Unit Responsible: “… operates as a professional community and is clearly
identified as the academic unit with the responsibility, authority, and personnel
to develop, administer, evaluate and revise all professional education
programs. The professional education faculty are actively involved in the
organization and coordination of the unit.” The unit seeks to integrate the
strengths of the University with those of partners in communities, the private
sector, public agencies, and the policy community to promote the highest levels
of learning and achievement for all students and the positive development and
well being of children, youth, adult learners, and families. The unit expresses
commitment to the fundamental concepts of diversity and social justice. Initial
certification is offered at both the undergraduate and graduate levels.”
Furthermore, the proposed program aligns closely with URI’s mission statement
that values diversity, fairness, and respect. The ideology behind this program
embraces all three of these attributes. The guiding foundational values
established in 2004 include an inclusive environment at URI. This environment
would reflect the environment that our future special education teachers would
encounter in the public schools. The M.S. in Special Education and the
certification option for students would further the mission of the School of
Education to be a vehicle of diversity and social justice within the scope of
education in Rhode Island.
In addition, the proposed program is consistent with the School of Education’s
advanced program conceptual framework that guides the Master’s degree
programs. A key aspect of the advanced program conceptual framework is that
it is centered on six (6) "themes" or threads woven throughout program design,
coursework, and assessments. These six themes represent the essential areas of
expertise or competence that accomplished educators should possess. They
were identified by faculty to have the most relevance and applicability to URI’s
advanced program, which intends to develop accomplished practitioners by
extending the proficiencies acquired through initial teacher training.
These themes primarily emerged from a thorough review of the current
professional literature related to effective teacher education in contemporary
America, a careful analysis of the Rhode Island Beginning Teacher Standards
(RIBTS) core propositions, National Board for Professional Teaching Standards
(NBPTS) and other standards applicable to URI's advanced programs and the
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requirements of the Specialty Program Association (SPA's). The six themes are
listed below:
1. Develop deeper understanding of content (depth and breadth);
2. Assume a greater leadership role in the educational community and
become agents of educational change;
3. Actively participate in a variety of diverse learning communities with
commitment to all students;
4. Develop scholarly research skills and contribute to new knowledge
through scholarly research and interpretation;
5. Engage in professional development;
6. Adapt and expand instructional/leadership repertoire and model
reflective practice.
The M.S. in Special Education would be a program that could accomplish the goal of
developing professionals who model reflective practice and facilitate change through a process
of scholarly inquiry in special education and advocacy for inclusive education.

C2. Program Relationship to Other Programs:
The special education certifications in mild and moderate disabilities and the
Master’s degree programs are natural extensions of the certification programs
and Master’s degree programs in elementary and secondary education. These
more specialized certifications as well as the Master’s degree program would
enable graduates to obtain positions as special education teachers. These
teachers may be hired as inclusion facilitators in public schools and charter
schools in RI and throughout the country. Universities that have Schools of
Education typically have degree and certification programs in the field of
special education. The proposed program is of general and universal interest or
applicability – one that typically exists at all quality universities.
D. INTER-INSTITUTIONAL CONSIDERATIONS
D1. Comparison of Programs:
Presently Rhode Island College has graduate level special education programs
in the following areas: Special educator birth – kindergarten, special educator
K-8, special educator grades 7-12 and special educator for students with severe
disabilities. Johnson and Wales and Providence College have graduate level
programs for special educators in grades K-8 and grades 7-12.
The student outcomes for the proposed program would be similar to those at the
above schools since special education state certification guidelines dictate the
outcomes that students need to demonstrate in order to obtain state certification.
As noted above, these student objectives are based on the core standards of the
accrediting body, the Council for Exceptional Children.
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This program will be different from the others in three ways. First, there will be
a strong emphasis on educating students in inclusive classes (that is, general
education classes) with supports and services for students with special education
needs brought into the general education class. With inclusion as its focus, all of
the field placements, including the capstone internship placement will be in
inclusive settings, with teachers who have experience with this service delivery
model. As a result of this focus, students will be qualified to assume positions as
special education teachers in general education classes. Thus, they would be
highly qualified special educators by virtue of the fact that they are teaching in
general education classes with general education teachers. Second, this program
will use the cohort model where students take courses as a group, thus forming
student and ultimately professional relationships. It will also promote synergy
within the group of students in each cohort. Third, this is a full-time program in
which students devote concentrated efforts toward learning and growing in their
selected profession. This facet of the program will ensure intellectual rigor.
Another consideration is the fact that URI serves a distinctive and unique
population of undergraduates. Demographic data from 2006 indicate that at
Rhode Island College, of the 7,477 undergraduates, 88% are in-state students.
At Providence College, there are approximately 3800 undergraduate students of
whom 13% are from Rhode Island. At Johnson and Wales, there are
approximately 10,000 undergraduate students of which 22% are RI residents.
At the University of Rhode Island, of the 11,875 undergraduates, 61% are in
state students and of the 3,187 graduate students, 67% are in state students
(www.uri.edu/ir/pdf/factsheet06.pdf). URI traditionally draws students from a
much wider geographic and socio-economic pool. URI draws students from
Pennsylvania, New York, New Jersey, Maine, Massachusetts, New Hampshire,
and Vermont. This means that a Master’s Degree in Special Education at URI
would serve a different population than that served by the other state University
and private Colleges. Also, URI with a graduate tuition rate of $6,032 is able to
provide this program at very competitive tuition rate in comparison to Johnson
and Wales (tuition of $19,875), and Providence College ($8,045). These data for
tuition are for the 2006-2007 school year.
It is of note that most midsize and large colleges and universities that offer
programs in early childhood, elementary, and secondary education offer
programs in special education as well. The University of Rhode Island is an
anomaly in this regard. By implementing the proposed program, URI would
align more closely with other state universities.
Presently URI offers degree-granting programs in speech and language
pathology, physical therapy, and school psychology. These programs relate to
the field of special education insofar as they are services that students with
special needs receive in school. Thus, URI already has some resources in place
to implement this program.
12
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D2. Projected Program Impact:
Given the demographics of URI, RIC, PC, a private Catholic College and JWU
described above, the impact on RIC will be somewhat negligible. The fact that
special education is a severe shortage area and the fact that only 24 students will
be admitted each year indicate that this program will not adversely impact the
programs at RIC.
D3. Transfer Student Provisions:
Because this is a graduate program, transfer agreements would not apply. The
rule for transferring in graduate courses in general at URI will be applied.
Students will only be able to transfer in 6 graduate credits from another
University, as approved by a faculty member in the program.
D4. Cooperative Arrangements with Other Institutions: NA
D5. External Affiliations:
The certification and Masters Degree programs require students to be in one
field placement in the fall and spring semester and a different field placement in
the subsequent fall for a 10-week internship. Thus, arrangements will be made
with school districts that practice the full inclusion service delivery model so
that our students will have a solid grounding in that orientation and in practice
in the field. Only public school placements will be used so for the elementary
and middle certificate, elementary and middle schools will be targeted. Middle
and secondary public schools will be used as placements for the
secondary/middle certificate.
The Office of Teacher Education has letters of agreement for all participating
school districts. These provide an indication of intent to accept student teachers.
Once acceptable inclusive classrooms have been identified, the Office of
Teacher Education will solicit letters of agreement from the district if they are
not already on file.
D6. New England Board of Higher Education Regional Student Program
Availability:
This program will not be available to students under RSP.
E. PROGRAM
E1. Curriculum Display:
a.

Course Requirements, Sequence & Assessment of Learning Outcomes:

There are four core courses that will be taken together by students in the
elementary/middle and secondary/middle programs (EDS 500, 503, 504 and
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501) resulting in 24 students in each of these classes. The courses that
specialize in one age level (either elementary or secondary) will have 12
students in them.
Master of Arts in Special Education with certification in elementary and
middle school education for students labeled with mild to moderate
disabilities.
EDS 500 (2 cr)
EDS 503 (3 cr)
EDS 502 (3 cr)
EDS 510 (3 cr)
EDS 505 (1 cr)
EDS 504 (3 cr)
EDS 509 (3 cr)
EDS 501 (2 cr)

SEMESTER 1
Inclusive Educational Practices
Positive Behavior Supports
Assessment of elementary and middle level students receiving
special education services
Educational planning for teaching elementary and middle level
students with mild disabilities
Supervised Practicum: Elementary/middle
SEMESTER 2
Research in Special Education
Educational planning for teaching elementary and middle level
students with moderate or severe disabilities
Collaboration and co-teaching

EDS 511 (3 cr)

Educating students with mild and moderate disabilities:
Literacy and language instruction

EDS 506 (1 cr)

Supervised practicum – Elementary/middle (continued
placement from previous semester)

EDS 518 (9 cr)
MEDS 512 (3 cr)
a

SEMESTER 3
Supervised internship – Elementary/middle (10 weeks)
Leadership and program management for elementary and
middle school students
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Master of Arts in Special Education with certification in middle and
secondary school education for students labeled with mild to moderate
disabilities.
SEMESTER 1
EDS 500 (2 cr) Inclusive Educational Practices
EDS 503 (3 cr) Positive Behavior Supports
EDS 513 (3 cr) Assessment of middle and secondary level students receiving
special education services
EDC 568 (3 cr) Differentiation of instruction
EDS 507 (1 cr) Supervised Practicum: Middle/secondary
EDS 504 (3 cr)
EDS 501 (2 cr)
EDS 516 (3 cr)
EDS 517 (3 cr)
EDS 508 (1 cr)

EDS 518 (9 cr)
EDS 520 (3 cr)

SEMESTER 2
Research in Special Education
Collaboration and Co-Teaching
Educational planning for teaching middle and secondary level
students with mild and moderate disabilities
Educating students with mild and moderate disabilities:
Transition planning for post-school options
Supervised practicum – Middle/secondary (continued
placement from previous semester)

SEMESTER 3
Supervised internship – Secondary (10 weeks)
Leadership and program management for middle and
secondary school students

All of the course syllabi above, with the exception of EDC 568 have been
developed and are being submitted as part of this proposal. EDC 568 is
presently part of the graduate course offerings in the School of Education
at URI.
Assessment of Learner Outcomes
Faculty members have developed the following learner outcomes for
students completing the certification and Master’s Degree program in
special education. Subsequent to each outcome, are the ways by which
student performance will be assessed:
•
•

Assess learners with disabilities, and design educational interventions based
on those data. Case study in EDS 502 and 513, instructional plan for EDS
509, lesson plan for EDS 511.
Collaborate on an ongoing basis with general education teachers,
paraprofessionals, related service providers, parents and others to discuss
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•
•

•
•
•
•

•
•
•
•

•

students’ progress and design educational programs. Co-taught lesson and
reflection for EDS 501, unit plan for EDS 510 and 516, final and mid-term
evaluation in EDS 518.
Develop positive partnerships with parents of learners with special needs.
Parent interview in EDS 501, final and midterm evaluation in EDS 518.
Demonstrate appropriate dispositions for teaching learners with special
needs. Feedback from each course instructor, cooperating teachers’ and
University supervisors’ feedback on midterm and final forms in EDS 505,
506, 507, and 508, and 518.
Follow ethical and legal guidelines in the education of learners with special
needs. Midterm and final evaluation in EDS 505, 506, 507, 508, and 518.
Understand and apply both quantitative and qualitative research findings in
their educational practices. Action research project in EDS 512 and 520.
Participate in the development of students’ Individualized Education
Programs (IEPs) in meaningful ways. Final evaluation in EDS 506, 508, and
518.
Use their knowledge of the development and characteristics of learners to
plan appropriate instruction and teach the skills included on students’ IEPs.
Lesson plans in EDS 500, 501, 509, 511, midterm and final evaluations in
EDS 505, 506, 507, 508, and 518.
Translate educational theory into instructional practices. Papers on research
based interventions in EDS 503 and 516. Lesson plans in EDS 500, 501,
510, 511, and 518.
Provide leadership relative to inclusive education in their buildings. Final
evaluation in EDS 518.
Advocate on behalf of students with disabilities and teach adolescents to
advocate for themselves. Midterm and final evaluation in EDS 518.
Create learning environments that take into account individual learning
differences and that promote language acquisition, reading, and math skills,
and social interactions with peers. Midterm and final evaluations in EDS
505, 506, 507, 508, 518.
Articulate their philosophy of special education. EDS 500 paper.
A matrix depicting the alignment of courses with student learning
outcomes is in Appendix I. Appendix J includes a brief description of how
these outcomes were developed and what methods will be used to assess
these outcomes. Appendix K describes the means for assessing learning
outcomes in individual courses. As with all of the assessment data
collected in the School of Education, True Outcomes will be used for this
program.

b. Specialization courses:
NA
c.

Course distribution and general education requirements:
NA since this is not an undergraduate degree program
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d. Electives:
None
e.

Total number of credits required:
Thirty-six credits. This number is comparable with other Master’s degree
programs accredited by the Council for Exceptional Children

f.

Distance leaning:
No distance learning courses will be offered

E2. Certification Requirements:
Certification in the area of mild and moderate disabilities falls under the
jurisdiction of the Rhode Island Department of Education, Special Education
Division. With the exception of the course, EDS 504, Research in Special
Education, all courses are needed for the respective special education teaching
certificates. Once students complete all their coursework up to and including the
internship and pass their comprehensive exams, their names will be forwarded
to the Rhode Island Department of Education and recommended for
certification. If students pursue studies full time, they should be recommended
within 16 months of beginning the program.
F. FACULTY AND STAFF
F1. Full-Time Faculty at Full Program Implementation (Year 3)
Faculty Member
Dr. Joanne
Eichinger

Degree Rank
Ph.D.
Professor

To be hired

Ph.D.

To be hired

Ph.D.

To be hired

Ph.D.

Status
Tenured

Associate New
Hire
Assistant New
Hire
Assistant New
Hire

FTE

.125 (Years 2
on)
*.37 (Year one)
1.0

New/Reassigned
Reassigned
New

1.0

New

1.0

New

Rationale for Needed Faculty:
When both programs are fully implemented and there are students completing
their program in the fall semester, this program will run the equivalent of 21
sections of classes each year. In addition, 7 sections of EDC 402 (Teaching
Students with Special Needs in Inclusive Classes) are offered each year. This
course is required for all students seeking certification in elementary, secondary,
or early childhood education and needs to be taught by someone with expertise in
special education and inclusion. Thus, in addition to the four full time faculty
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above, the program will still require at least 5 per course instructors (or 20% of
the staffing) each year.
F2. Support Staff:
One graduate assistant will be hired to assist with the administration of the programs.
Other
support staff (e.g., the current graduate secretary and the educational specialist in
charge of
data management for accreditation) will be utilized as needed.
F3. Annual Cost:
The expected annual faculty and support staff will be as follows:
Individual

Salary

Dr. Joanne Eichinger

$10,845 (year 2)
*$31,433 (year
1)
$62, 866

To be hired (08)
Associate
To be hired (09)
Assistant
To be hired (10)
Assistant

Fringe
Benefits
$2,982 (year 2)
$6,057 (year 1)

Existing/New
Resources
Existing

$24,518

New

$55,890

$21,797

New

$57,846

$23,977

New

New faculty will teach in the program. Dr. Eichinger will teach in the program as
needed, in addition to teaching some of the 7 sections of EDC 402 (Teaching
Students with Special Needs in Inclusive Classes) that are offered each year. This
course is required for all students seeking certification in elementary, secondary,
or early childhood education.
F4. Adequacy of Estimates:
G. STUDENTS
G1. Potential Students:
One of the primary sources of students is the individuals who graduate with a
bachelor’s degree and elementary or secondary education certification at URI.
When Meet the University days are held on campus, often times parents and
prospective students ask about URI’s special education program. When told
there is no program, they often report that this is what the student is interested
in. The proposed program would enable students to obtain certification in both
special and elementary education or special and secondary education in a five
and one half year program. As such, this program would be very attractive to
prospective students.
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A second potential source consists of students who were certified in elementary
or secondary education in the last five years but who are interested in the field
of special education as a career goal.
Students will be recruited in several ways. The News Bureau will issue a press
release if the program is approved. Also, the office will assist in developing
brochures and other promotional materials for distribution. An effort will be
made to contact via e-mail all students who completed the elementary and
secondary certification programs in 2007, 2006, and 2005 to notify them about
the program.
Information about the program will be listed on the School of Education’s Web
site. All prospective undergraduate students will be told about the program
when they are given information about program offerings at URI (Freshmen
orientation, during meet the University days, Centennial scholars days, URI 101
Learning Communities, Undergraduate Marketing Events, University College
Advisement Sessions).
G. 2 Estimate the Program Size:
The projections for in-state versus out-of-state students are based on the data
that were collected from current elementary and secondary education students in
April, 2007 and reported in section B.2.a.of this report. These figures seem to
be a conservative estimate of out of state students, since approximately 33% of
all graduate students at URI are out-of-state students, as noted in section D.1
and the budget is based on 25% (1/4) of the cohort as out-of-state students.
During the 2008-2009 year, 12 elementary students will be enrolled full time. It
is estimated that 9 of the students will be in-state and 3 will be out-of- state.
During the 2009-2010 year, the 12 students from the previous year will
complete their program in December. An additional 12 elementary students
(estimated 9 in-state and 3 out-of-state) and 12 secondary students (estimated 9
in-state and 3 out-of-state) will be enrolled full time both semesters.
During the 2010-2011 year and all subsequent years, the 24 students from the
previous year will complete the program in December. An additional 12
elementary students (estimated 9 in-state and 3 out-of-state) and 12 secondary
students (estimated 9 in-state and 3 out-of-state) will be enrolled full time both
semesters.
Commentary on the Budget Analysis of this Proposal: (Dec. 3, 2007)
The URI Budget Office expressed a concern that the percentage of out-of-state
students was high given that over the last three years in the School of Education,
96% of the MA students have been in-state students. Therefore, they re19
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calculated the budget in two ways: once with 25% of the students being out-ofstate and the second time with 8% of the students being out-of-state. In both
cases, there would be a deficit the first year and a net gain in subsequent years;
albeit a larger deficit year one and a smaller net gain in subsequent years when
fewer out-of-state students were included.
We still believe that the 25% estimate is reasonable since the MA students in
the School of Education over the last few years (in reading, adult education,
elementary or secondary education) have been part time students who have been
working full time (as classroom teachers, or in other capacities). Part time
students would most likely live in Rhode Island. We anticipate that some of the
out-of-state students who do their undergraduate work in elementary or
secondary education will remain at URI to finish a Master’s degree and to earn
a second certification in special education.
As a result of the budget analysis, we have attached revised budgets. One set
represents the revenues and expenditures based on 25% of the students being
out-of-state, the other is based on 8% of the students being out-of-state. Both
sets have removed expenditures from student fees and have adjusted the fringe
rate from 39% to 39.5%.
Another consideration related to budget is the fact that Mr. Kenneth Swanson,
Director of the Office of Diverse Learners at Rhode Island Department of
Education supports the Master of Arts degree program in special education and
has made a commitment of $80,000 support yearly for tuition and fees of
students committed to teaching in urban areas of Rhode Island, upon graduation.
This support is subject to the availability of federal funds, as noted in the
attached letter on p. 35. This additional support will assist in attracting the
needed number of in-state students to the two certification programs
(elementary/middle special education and middle/secondary special education).
G3. Program Admission and Retention Requirements:
In order to be admitted students would need:
• At least a 3.0 undergraduate GPA, based on a 4 point scale
• Official transcripts of all undergraduate coursework
• Certification in their respective area (i.e., elementary education (grades
1-6) for those seeking certification in elementary/middle special
education, and secondary education (grades 5-12) for those seeking
certification in secondary/middle special education)
• Letters of support from three individuals, two of which must be from a
person who supervised them in a teaching capacity, and one of which
must be from a former professor
• Clear background check
• Required tests for certification
• A complete application
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21
A competitive admissions process will be used as it is anticipated that more
students will apply than can be admitted.
In order to be retained in the program, students must:
• Meet graduate school requirements for course grades and overall GPA
• Demonstrate appropriate dispositions in all classes and field settings, as
determined by course instructors, cooperating teachers, and field
supervisors
• Pass required tests for special education certification
G4. Assistantships, Scholarships and Fellowships:
Graduate Scholarships-a full listing is available at:
http://www.uri.edu/catalog/cataloghtml/loansscholarshipawards.html
Loans-Subsidized and unsubsidized are also available. Graduate assistantships
would be available for the first two semesters of the program only.
H. ADMINISTRATION
H1. Administrative Structure:
This program will be housed in the School of Education. Day-to-day
responsibilities will be assumed by Dr. Joanne Eichinger to include:
recommending part-time faculty to hire, coordinating the application and
admissions processes, coordinating the comprehensive exam process, arranging
and monitoring the field based placements for both semesters, answering
questions and addressing concerns from faculty or students, developing and
administering surveys and compiling data listed under L1. Dr. Eichinger will
receive one course off each year to administer the program.
H2. Administrative Responsibilities:
Administrative responsibility will be shared by Dr. David Byrd, Director of the
School of Education and Dr. Joanne Eichinger, Professor in the School of
Education.
H3. Additional Administrative Salaries:
Dr. Eichinger will have one course buy out each spring to administer the
program.
I. INSTRUCTIONAL RESOURCES
I 1. Estimated Materials Cost:
Equipment: Because URI subscribes to the HELIN library consortium, many
special education publications have already been ordered. Also, Dr. Eichinger
has worked with Ms. Deb Mongeau in the URI library over the past two years to
order books in special education. However, more recent publications must be
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purchased in order to keep URI’s resources up to date. The estimated start up
costs for publication is $2,000.
The URI library currently subscribes to several special education print journals
including Exceptional Children, Teaching Exceptional Children, Journal of
Learning Disabilities, and Journal of Special Education. It also subscribes to
the online version of Remedial and Special Education. Approximately $3,000
will be needed for journal subscriptions to the major journals in the field (e.g.
Teacher Education and Special Education, Intellectual and Developmental
Disabilities, formerly Mental Retardation). Also, an additional $4000 will be
needed in start up funding for assessment protocols for the two assessment
classes (ESP 502 and ESP 513).
Due to the importance of the use of technology for students with disabilities to
be successful in general education classes, it is important to have samples of the
most commonly used technology to demonstrate to students in class. This would
require an additional $2,000 since Dr. Eichinger has already acquired some
equipment from a URI foundation grant that she received in 2004-2005 and
from a subcontract from the Rhode Island State Improvement Grant that she
received from 2004-2007.
Therefore, a total of $11,000 will be needed in equipment and materials for
student instruction.
I2.

Additional Equipment Needs:
Given the fact that new technologies are constantly being developed, $3,000 of
equipment will be needed during year 4 to update our resources.

I3.

Estimated Annual Expenditures for instructional resources:
Each of the new faculty members would need a computer and start up funds that
would cost approximately $5,000 per faculty member.

I4. Chief Academic Officer Assurance:
J. FACILITIES AND CAPITAL EQUIPMENT
J1.

Facilities & Capital Equipment:
This program would require classroom space in Chafee or in other buildings
equipped with current technological applications. Three faculty offices in
Chafee will be needed. Drs. Byrd and Eichinger met with Mr. Ryan Carrillo on
Oct. 4th and will be submitting the request for allocation of space by Oct. 10th.
Subsequently, Mr. Carrillo will be analyzing current space and will be
responding to this request.

J2.

Facility Renovations:
This program would not require any facility renovations.
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J3.

Estimated Annual Facilities Expenditures:
This program would not require any annual facility expenditures.

J4.

Institutional Master Plan:
This program would not impact the master plan insofar as no new facilities are
needed.

J5.

Chief Academic Officer Assurance:

K. FINANCIAL CONSIDERATIONS
K1. Expenditures for Program Initiation and Annual Operation:
As noted on the budget pages, there will be a small net loss during the first year
of the program since only the elementary/middle school program will be in
operation. However, as noted in section G.2., revenues are calculated using a
conservative estimate of the number of out-of-state students that would likely be
admitted. If in fact, 33% of each cohort are out-of-state students (as is the case
of graduate students at URI), 4 out of the 12 students would be from out-ofstate, thus generating even more revenue each year. As seen on the budget
summary, once the secondary/middle level program is operational (during year
2), there will be a net gain in resources, which becomes considerable during
year 3 and for every subsequent year.
K2. Revenue Estimates:
Tuition rates and mandatory fee rates have been estimated based on a 12%
increase over the next four years. This rate is consistent with fee increases at the
University over the past few years. No additional student fees will be needed as
part of this program.
K3. Institutional Resources:
Three new faculty members (two Assistants and one Associate) will be hired to
staff this program. The support for these positions will come from the revenues
generated from the tuition and fees.
K4. Chief Academic Officer Assurances:
L. EVALUATION:
L1.

Performance Measures and L2. Criteria for Success:

In addition to the student performance measures discussed in section E. 1. a.,
ongoing program assessment will be conducted as measured by the following
(criterion for success follow each assessment measure):
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•
•
•
•
•
•

•

Student evaluations (SETs) will be collected and reviewed for each course
in the program
– Scores will be in the 4-5 range on all indicators
Student satisfaction surveys will be administered at the end of the program
and the data will be compiled and reviewed
- Scores will average in the satisfied to extremely satisfied range
Field supervisors will complete surveys relative to the level of preparedness
of our students.
- Scores will average in the prepared to extremely prepared range
After, year 3, employee survey data will be collected from building
principals
– Scores will average in the satisfied to extremely satisfied range
The program will be reviewed by the national accreditation agency in
special education, the Council for Exceptional Children.
- Accreditation will be granted by the agency
Graduates of the program will be surveyed after three years post-graduation
to ascertain their feelings of preparedness
- Graduates will indicate that they were adequately prepared, well prepared,
or extremely well prepared
TrueOutcomes surveys will be used to link to other programs for data
collection and National Council for the Accreditation of Teacher Education
evaluation.

L2.

Success Criteria:
This was included in the information under program performance measures.

L3.

Accrediting Agency & Requirements:
Council for Exceptional Children (CEC)
1110 North Glebe Road
Arlington, Virginia 22201
Requirements:
Institutions must provide evidence of meeting the 10 CEC standards by
submitting data from 6-8 assessments. The institution must answer the
following questions in their report:
• Have candidates mastered the necessary knowledge for the subjects they
will teach or the jobs they will perform?
• Do candidates meet state licensure requirements?
• Do candidates understand teaching and learning and can they plan their
teaching or fulfill other professional education responsibilities?
• Can candidates apply their knowledge in classrooms and schools?
• Do candidates focus on student learning?
As noted in section E. 1. a, student performance data will be collected
throughout the program. These data will come from the following assessments:
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•
•
•
•
•
•
•
•

Lesson plans with reflections
Case studies
Action research projects
Unit plans
Paper on research based interventions
Parent interviews
Midterm and final evaluations in practica
Midterm and final evaluations in internships
References

Friend, M. (2006). Special education: Contemporary perspectives for school
professionals. Boston: Allyn & Bacon.

APPENDICES
(http://www.uri.edu/facsen/GC07-08-1A_APPENDICES.pdf)
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Appendix I
LEARNING OUTCOMES ALIGNED WITH COURSES IN SPECIAL
EDUCATION
Key:

K-Knowledge

S-Skills

Program-Level Learning
Outcomes

Assess learners with
disabilities, and design
educational interventions
based on those data.
Collaborate on an ongoing
basis with general education
teachers, paraprofessionals,
related service providers,
parents and others to discuss
students’ progress and
design educational
programs.
Develop positive
partnerships with parents of
learners with special needs.
Demonstrate appropriate
dispositions for teaching
learners with special needs.
Follow ethical and legal
guidelines in the education
of learners with special
needs.
Understand and apply both
quantitative and qualitative
research finding in their
educational practices.
Participate in the
development of students’
Individualized Education
Programs (IEPs) in
meaningful ways.
Use their knowledge of the
development and
characteristics of learners to
plan appropriate instruction
and teach the skills included
on students’ IEPs.
Translate educational theory
into practice.

EDS
500

D-Dispositions

EDS
501

EDS
502

EDS
503

EDS
504

EDS
505/506

EDS
507/508

KS

EDS
509

EDS
510

KS

KS

EDS
511

EDS
512

KS

KS

K
D

D

K

D

D

D

D

D

K

K

K

SD

SD

D

D

D

D

KS
D

K

K

KS

K

K

KS

KS

K

K

KS

KS
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into practice.
Provide leadership relative
to inclusive education in
their buildings.
Advocate on behalf of
students with disabilities
and teach adolescents to
advocate on their own
behalf.
Create learning
environments that take into
account individual learning
differences and that promote
language acquisition,
reading and math skills, and
social interactions with
peers.
Articulate their philosophy
of special education.

K

K

K

KS

KS

K

K

K

KS

KS

KD
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K

K

K

K

K
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Appendix J
Assessment Methods
1.
a.

Describe how the methods align with what and how students learn and with the
kinds of inferences you want to make.
The methods align with the three focus areas of the Council for Exceptional
Children: Knowledge, Skills and Dispositions. First, special educators must have
knowledge about a variety of areas. Yet, knowledge is not enough. They must be
able to demonstrate that they can apply this knowledge in actual classroom
settings with students who do not have typical learning abilities. In addition, they
must demonstrate (again in actual classroom settings) that they have the
dispositions (e.g., attitudes, demeanor, temperament) to be successful as a special
educator.

b. Describe how you determined the validity of these methods.
The methods have been used in the field for a number of years. They involve
direct observation of the future special education teacher by a number of people
over time. These involve at least three University supervisors, and two
cooperating teachers. In addition, feedback about disposition will be solicited
from every professor in every course. Thus, we are relying on first hand
experience rather than conjecture and we will be able to triangulate the data since
it will be solicited from several sources.
c.

If you designed your own methods, describe how you determined your standards
and criteria for scoring student work and how you determined the reliability of
those standards and criteria.
The rubrics that will be used are those already developed by faculty in the School
of
Education and have been reviewed by the accrediting body for the School
(NCATE).

2.
a. Describe how you will sample and collect student work and who will score the
work.
In each course, the professor will score student work. In the case of
comprehensive exams, two professors with expertise in the tested area will score
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the responses anonymously and independently. In the event of a discrepancy (one
pass and one fail score), a third professor will score the anonymous response.
b. Describe how results will be analyzed and presented so that you can determine the
fit between expected student performance and actual student performance, such as
results reported along mastery levels of each scoring criterion or reported against
national norms.
Data will be aggregated across all 12 students in the cohort and reported as mean
scores on a five point rubric.
c. Describe how results will be collectively interpreted, leading to agreed upon
changes, revisions, adaptations, innovations in pedagogy, curricular and cocurricular design, design of instruction, use of educational tools, for example.
Subsequent to data being collected for three full years of program
implementation, data will be analyzed to ascertain the relationship between actual
student performance while in the program with: how prepared graduates felt at
the end of the program, how prepared graduates felt once they had been teaching
for two years, how prepared principals felt the graduates were when in the
profession. This in-depth analysis will provide useful information about program
strengths, and areas that need to be addressed and changed to strengthen the
program.
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APPENDIX K
Assessing Student Outcomes
1. Outcomes and Assessments
a.
Column A

Column B

Institution/Department Outcomes Statements

1. The student assesses learners with
disabilities and designs educational
interventions based on those data.

Direct/Indirect Method(s) of Assessment

•
•
•

2. The student collaborates on an ongoing
basis with general education teachers,
paraprofessionals, related service
providers, parents and others to discuss
students’ progress and design educational
interventions.

•

3. The student develops positive
partnerships with parents of learners with
special needs.
4. The student demonstrates appropriate
dispositions for teaching learners with
special needs.

•
•
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•
•
•

•
•

Case study for EDS 502 or EDS
513
Instructional plan for EDS 509,
lesson plan for EDS 511
Internship – final evaluation
completed by cooperating teacher
and University supervisor

Co-taught lesson and reflection in
EDS 501
Unit plan for EDS 510 and 516
Role playing activities in EDS 501
Final and midterm evaluations in
EDS 518
Parent interview in EDS 501
Final and midterm evaluation in
EDS 518
Feedback from every instructor for
every course in the program
Midterm and final evaluations
completed by cooperating teachers
and University supervisors in EDS
505, 506, 507, 508, 518
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5. The student follows ethical and legal
guidelines in the education of learners with
special needs.

•

6. The student understands and applies
both quantitative and qualitative research
findings in their educational practices

•
•

7. The student participates in the
development of students’ Individualized
Educational Programs (IEPs) in
meaningful ways.
8. The student uses his knowledge of the
development and characteristics of
learners to plan appropriate instruction and
teach the skills included on students’ IEPs.

9. The student translates educational
theory into practice.

•
•

•
•

•
•
•

10. The student provides leadership
relative to inclusive education in their
building.
11. The student advocates on behalf of
students with disabilities
12. The student creates learning
environments that take into account
individual learning differences and that
promote language acquisition, reading and
math skills and social interactions with
peers.
13. The student articulates his/her
philosophy of special education
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•

•
•

•

Midterm and final evaluations
completed by cooperating teachers
and University supervisors in EDS
505, 506, 507, 508, and 518
Exams in EDS 504
Action research project in either
EDS 512 or 520
Comprehensive exam response
Final evaluations in EDS 506, 508,
and 518
Lesson Plans and University
supervisor observations for EDS
505, 501, 506, 518, 506, 507
Midterm and final evaluations
completed by cooperating teachers
and University supervisors in EDS
505, 506, 507, 508, and 518.
Papers on research based practices
in EDS 503 and 516.
Lesson Plans for EDS 500, 501,
510, 511, and 518
Midterm and final evaluations
completed by cooperating teachers
and University supervisors in EDS
505, 506, 507, 508, and 518.
Final evaluation completed by
cooperating teachers and
University supervisors in EDS 518.
Midterm and final evaluations in
EDS 518.
Midterm and final evaluations in
EDS 505, 506, 507, 508, and 518.

Paper in EDS 500
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Appendix L
Council for Exceptional Children Professional Standards:
Standard #1: Foundations
Special educators understand the field as an evolving and changing discipline based
on philosophies, evidence-based principles and theories, relevant laws and policies,
diverse and historical points of view, and human issues that have historically
influenced and continue to influence the field of special education and the
education and treatment of individuals with exceptional needs both in school and
society. Special educators understand how these influence professional practice,
including assessment, instructional planning, implementation, and program evaluation.
Special educators understand how issues of human diversity can impact families,
cultures, and schools, and how these complex human issues can interact with issues
in the delivery of special education services. They understand the relationships of
organizations of special education to the organizations and functions of schools,
school systems, and other agencies. Special educators use this knowledge as a
ground upon which to construct their own personal understandings and philosophies
of special education.
Standard #2: Development and Characteristics of Learners
Special educators know and demonstrate respect for their students first as unique
human beings. Special educators understand the similarities and differences in
human development and the characteristics between and among individuals with and
without exceptional learning needs (ELN). Moreover, special educators understand
how exceptional conditions can interact with the domains of human development and
they use this knowledge to respond to the varying abilities and behaviors of
individual’s with ELN. Special educators understand how the experiences of
individuals with ELN can impact families, as well as the individual’s ability to learn,
interact socially, and live as fulfilled contributing members of the community.
Standard #3: Individual Learning Differences
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Individual Learning Differences. Special educators understand the effects that an
exceptional condition can have on an individual’s learning in school and throughout
life. Special educators understand that the beliefs, traditions, and values across
and within cultures can affect relationships among and between students, their
families, and the school community. Moreover, special educators are active and
resourceful in seeking to understand how primary language, culture, and familial
backgrounds interact with the individual’s exceptional condition to impact the
individual’s academic and social abilities, attitudes, values, interests, and career
options. The understanding of these learning differences and their possible
interactions provides the foundation upon which special educators individualize
instruction to provide meaningful and challenging learning for individuals with ELN.
Standard # 4: Instructional Strategies
Special educators possess a repertoire of evidence-based instructional strategies
to individualize instruction for individuals with exceptional learning needs. Special
educators select, adapt, and use these instructional strategies to promote positive
learning results in general and special curricula and to appropriately modify learning
environments for individuals with exceptional learning needs. They enhance the
learning of critical thinking, problem solving, and performance skills of individuals
with exceptional learning needs, and increase their self-awareness, selfmanagement, self-control, self-reliance, and self-esteem. Moreover, special
educators emphasize the development, maintenance, and generalization of
knowledge and skills across environments, settings, and the lifespan.
Standard #5: Learning Environments and Social Interactions
Special educators actively create learning environments for individuals with ELN
that foster cultural understanding, safety and emotional well-being, positive social
interactions, and active engagement of individuals with ELN. In addition, special
educators foster environments in which diversity is valued and individuals are
taught to live harmoniously and productively in a culturally diverse world. Special
educators shape environments to encourage the independence, self-motivation,
self-direction, personal empowerment, and self-advocacy of individuals with ELN.
Special educators help their general education colleagues integrate individuals with
ELN in regular environments and engage them in meaningful learning activities and
interactions. Special educators use direct motivational and instructional
interventions with individuals with ELN to teach them to respond effectively to
current expectations. When necessary, special educators can safely intervene with
individuals with ELN in crisis. Special educators coordinate all these efforts and
provide guidance and direction to paraeducators and others, such as classroom
volunteers and tutors.
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Standard #6: Communication
Special educators understand typical and atypical language development and the
ways in which exceptional conditions can interact with an individual’s experience
with and use of language. Special educators use individualized strategies to enhance
language development and teach communication skills to individuals with exceptional
learning needs. Special educators are familiar with augmentative, alternative, and
assistive technologies to support and enhance communication of individuals with
exceptional needs. Special educators match their communication methods to an
individual’s language proficiency and cultural and linguistic differences. Special
educators provide effective language models and they use communication strategies
and resources to facilitate understanding of subject matter for individuals with
exceptional learning needs whose primary language is not English.

Standard #7: Instructional Planning
Individualized decision-making and instruction is at the center of special education
practice. Special educators develop long-range individualized instructional plans
anchored in both general and special curricula. In addition, special educators
systematically translate these individualized plans into carefully selected shorterrange goals and objectives taking into consideration an individual’s abilities and
needs, the learning environment, and a myriad of cultural and linguistic factors.
Individualized instructional plans emphasize explicit modeling and efficient guided
practice to assure acquisition and fluency through maintenance and generalization.
Understanding of these factors as well as the implications of an individual’s
exceptional condition, guides the special educator’s selection, adaptation, and
creation of materials, and the use of powerful instructional variables. Instructional
plans are modified based on ongoing analysis of the individual’s learning progress.
Moreover, special educators facilitate this instructional planning in a collaborative
context including the individuals with exceptionalities, families, professional
colleagues, and personnel from other agencies as appropriate. Special educators
also develop a variety of individualized transition plans, such as transitions from
preschool to elementary school and from secondary settings to a variety of
postsecondary work and learning contexts. Special educators are comfortable using
appropriate technologies to support instructional planning and individualized
instruction.
Standard #8: Assessment
Assessment is integral to the decision-making and teaching of special educators and
special educators use multiple types of assessment information for a variety of
educational decisions. Special educators use the results of assessments to help
identify exceptional learning needs and to develop and implement individualized
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instructional programs, as well as to adjust instruction in response to ongoing
learning progress. Special educators understand the legal policies and ethical
principles of measurement and assessment related to referral, eligibility, program
planning, instruction, and placement for individuals with exceptional learning needs,
including those from culturally and linguistically diverse backgrounds. Special
educators understand measurement theory and practices for addressing issues of
validity, reliability, norms, bias, and interpretation of assessment results. In
addition, special educators understand the appropriate use and limitations of
various types of assessments. Special educators collaborate with families and other
colleagues to assure non-biased, meaningful assessments and decision-making.
Special educators conduct formal and informal assessments of behavior, learning,
achievement, and environments to design learning experiences that support the
growth and development of individuals with exceptional learning needs. Special
educators use assessment information to identify supports and adaptations
required for individuals with exceptional learning needs to access the general
curriculum and to participate in school, system, and statewide assessment
programs. Special educators regularly monitor the progress of individuals with
exceptional learning needs in general and special curricula. Special educators use
appropriate technologies to support their assessments.

Standard #9: Professional and Ethical Practice
Special educators are guided by the profession’s ethical and professional practice
standards. Special educators practice in multiple roles and complex situations
across wide age and developmental ranges. Their practice requires ongoing
attention to legal matters along with serious professional and ethical
considerations. Special educators engage in professional activities and participate in
learning communities that benefit individuals with ELN, their families, colleagues,
and their own professional growth. Special educators view themselves as lifelong
learners and regularly reflect on and adjust their practice. Special educators are
aware of how their own and others attitudes, behaviors, and ways of communicating
can influence their practice. Special educators understand that culture and
language can interact with exceptionalities, and are sensitive to the many aspects
of diversity of individuals with ELN and their families. Special educators actively
plan and engage in activities that foster their professional growth and keep them
current with evidence-based best practices. Special educators know their own
limits of practice and practice within them.
Standard #10: Collaboration
Special educators routinely and effectively collaborate with families, other
educators, related service providers, and personnel from community agencies in
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culturally responsive ways. This collaboration assures that the needs of individuals
with exceptional learning needs are addressed throughout schooling. Moreover,
special educators embrace their special role as advocate for individuals with
exceptional learning needs. Special educators promote and advocate the learning
and well being of individuals with exceptional learning needs across a wide range of
settings and a range of different learning experiences. Special educators are
viewed as specialists by a myriad of people who actively seek their collaboration to
effectively include and teach individuals with exceptional learning needs. Special
educators are a resource to their colleagues in understanding the laws and policies
relevant to Individuals with exceptional learning needs. Special educators use
collaboration to facilitate the successful transitions of individuals with exceptional
learning needs across settings and services.
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State of Rhode Island and Providence Plantations
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DEPARTMENT OF EDUCATION
Shepard Building
255 Westminster Street
Providence, Rhode Island 02903-3400

Peter McWalters
Commissioner

November 15, 2007

Rhode Island Board of Governors
for Higher Education
301 Promenade Street
Providence, Rhode Island 02908
Dear Board of Governors:
I am writing this letter of support for the Master of Arts degree program in special education that is being
submitted by the School of Education at URI. As you are aware, there is a serious national shortage of
special educators and this program would help address this shortage.
There are three key distinctive features of this program that distinguish it from existing programs in the
State. First, the program focuses on quality inclusive education for students with disabilities, as opposed to
self contained classes or schools. This focus area aligns closely with mandates of the 2004 Reauthorization
of the Individuals with Disabilities Education Act (PL 108-466) and also with the No Child Left Behind Act (PL
107-110) of 2001. Furthermore, inclusive education provides students with disabilities numerous learning
opportunities that cannot be duplicated in more restrictive settings. Second, the program is full time,
enabling students to complete both their certification requirements and a Master’s degree in one and one
half years. Third, the program utilizes a cohort model. Both of these programmatic aspects bode well for its
success.
I wholeheartedly endorse this program as there is a pressing need for additional special educators. At this
time, the Rhode Island Department of Education, Office of Diverse Leaners, is willing to provide up to
$80,000 per year in financial support for tuition and fees to students in this program who are committed to
teaching in urban areas. This financial commitment is subject to the availability of federal funds.
Please feel free to contact me if you have any questions.
Sincerely,
Kenneth G. Swanson, Director
Office of Diverse Learners
KGS:pdp
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Telephone (401)222-4600

Fax (401)222-6178

TTY 800-745-5555

Voice 800-745-6575

The Board of Regents does not discriminate on the basis of age, color, sex,
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STANDARD ACADEMIC PROGRAM CHANGES
BUDGET FORM: PAGE 1 OF 3
REVENUE ESTIMATES

Full-time Tuition Rate:
In-State
Full-time Tuition Rate:
Out-of-State
Fees
FTE# of New Students:
In-State
FTE# of New Students:
Out-of-State
# of In-State FTE
Students transferring in
from the institution's
existing programs
#of Out-of-State FTE
Students transferring in
from the institution's
existing programs

YEAR 1
2009
FALL 08

YEAR 1
2009
SP09

TOTAL
2009

YEAR 2
2010
FALL 09

YEAR 2
2010
SP10

TOTAL
2010

YEAR 3
2011
FALL 10

YEAR 3 TOTAL YEA
2011
2011
20
SP11
FAL

4,012

4,012

8,024

4,333

4,333

8,666

4,593

4,593

9,186

4,8

10,523
0

10,523
0

21,046
0

11,334
0

11,334
0

22,668
0

12,184
0

12,184
0

24,368
0

13,

9

9

18

27

18

45

36

18

54

3

3

3

6

9

6

15

12

6

18

1

FALL 07

SP08

TOTAL
2008

FALL 08

SP09

TOTAL
2009

FALL 09

SP10

TOTAL
2010 FAL

Tuition and Fees
In-State
36,108
36,108
72,216 116,991
77,994 194,985 165,347
82,674 248,021
Out-of-State
31,569
31,569
63,138 102,006
68,004 170,010 146,209
73,104 219,313
Manadatory Fees
0
0
0
Totals
67,677
67,677 135,354 218,997 145,998 364,995 311,556 155,778 467,334
NOTE: All of the above figures are estimates based on projections made by the institution submitting the
proposal.
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STANDARD ACADEMIC PROGRAM CHANGES
BUDGET FORM: PAGE 2 OF 3
EXPENDITURE ESTIMATES

Year 1: 2009
Additional
Resources for
Required
Program

Personnel Services
Administrators
Faculty ***
Support Staff
Others
Fringe Benefits 39.5%
Total Personnel

Year 2: 2010

Additional
Expenditures Resources
from Current for Required
Resources
Program

65066

32533

125189

14192
25701
104960

Year 3: 2011

Expenditures
from Current
Resources

Additional
Resources
for
Required
Program

11225

189441

12851

7344
49450

45384

181983

Ye

Addit
Expenditures Resou
from Current for Req
Resources
Prog

11617

19

4434

22800
74829

4589

2
7

15658

287071

16205

29

Operating Expenses
Instructional Resources
Others (specify)

5000

5000

5000

Total Operating Expenses

5000

5000

5000

21037

21773

22535

2

21037

21773

22535

2

Capital
Facilities
Equipment
Other
Total Capital
Net Student Assistance
Assistantships^^^
Fellowships
Stipends/Scholarships
Total Student Assistance

11000

11000

Total Expenditures
141997
45384
208756
15658
314606
16205
32
***applied 3.5% to all years for shift in year 1 to FY09
^^^assumes level I instate grad asst; added waiver fee
NOTE: All of the above figures are estimates based on projections made by the institution submitting the propos
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STANDARD ACADEMIC PROGRAM CHANGES
STANDARD ACADEMIC PROGRAM CHANGES
BUDGET FORM: PAGE 1 OF 3
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BUDGET FORM: PAGE 3 OF 3

REVENUE ESTIMATES
GET SUMMARY OF COMBINED
YEAR
EXISTING
YEAR AND NEW PROGRAM
YEAR
YEAR
1

1

2009

2009

FALL 08

SP09

TOTAL

2009

2

2

2010

2010

Year
1
FALL 09

TOTAL
2010

SP10

YEAR
3
2011

4,012

4,012

$135,354

8,024

4,333

$187,380
Full-time
Tuition Rate:
Out-of-State
ss/Deficiency
10,523 10,523
21,046
-$52,026
11,334
GET SUMMARY OF EXISTING PROGRAM ONLY
Fees
0
0
0 Year 10
2008
Revenue FTE# of New
0
Students:
InExpenses
0
State
11
11
22
33
ss/Deficiency
0
GET SUMMARY OF NEW PROGRAM ONLY
FTE# of New
Year 1
Students: Out20083
of-State
1
1
2
of newly
generated
# of In-State FTE
ue Students transferring
$135,354
of additional
resources
from Institution’s
ed forexisting
program
$187,380
programs
ss/Deficiency
-$52,026
#of Out-of-State FTE
Student transferring
from the institution's
existing programs

Year SP11
2

SP08

TOTAL
2008

FALL 08

2011

YEAR
4

YEAR
4

2012

2012

FALL 11

SP 12

4,333

8,666

$364,995

4,593

4,593

9,186

4,869

$224,415
11,334

22,668

0

0

22

55

2

5

SP09

TOTAL
2009

12,184
$140,580
12,184
0 Year

20
2009
0
0
44
22
0

4

Year 2
2009 2

24,368

13,098

0

0

66

44

6

4

2012

Ye

2010

2

$467,334

$498,

$330,811

$345,

13,098
$136,52326,196

$153,

4,869

9,737

0Year

3 0
2010
0
0
22
66
0

Ye
2

Year 3
2010 6

Ye
2

2

$364,995

$467,334

$498,

$224,415
$140,580

$330,811
$136,523

$345,
$153,

FALL 09

SP10

TOTAL
2010

FALL 10

SP11

Tuition and Fees
In-State
44,132 44,132
88,264 142,989 95,326
238,315 202,091 101,046
303,137 214,217 107,108
Out-of-State
10,523 10,523
21,046 34,002 22,668
56,670 48,736 24,368
73,104 52,391 26,196
Mandatory Fees
0
0
0
Totals
54,655 54,655
109,310 176,991 117,994
294,985 250,827 125,414
376,241 266,608 133,304
NOTE: All of the above figures are estimates based on projections made by the institution submitting the
proposal
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TOTAL

Year 3

2009

Expenses

FALL 07

2011

TOTAL

FALL 10

2008
Full-time
Tuition Rate:
Revenue
In-State

YEAR
3

TOTAL
2011

321,325
78,587
0
399,912
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STANDARD ACADEMIC PROGRAM CHANGES
BUDGET FORM: PAGE 2 OF 3
EXPENDITURE
ESTIMATES
Year 1: 2009
Additional
Resources
for
Expenditures
Required from Current
Program
Resources

Year 2: 2010
Additional
Resources
for
Expenditures
Required from Current
Program
Resources

Year 3: 2011
Additional
Resources
for
Expenditures
Required from Current
Program
Resources

Year 4: 2
Additional
Resources
for
Required
Program

Personnel Services
Administrators
Faculty***

65066

32533

125189

11225

189441

11617

196072

Support Staff
Others
Fringe Benefits
39.5%

14192

7344

22800

23598

25701

12851

49450

4434

74829

4589

77449

Total Personnel

104960

45384

181983

15658

287071

16205

297119

Operating Expenses
Instructional
Resources

5000

5000

5000

5000

Others (specify)
Total Operating
Expenses

5000

5000

5000

5000

Capital
Facilities
Equipment

11000

3000

11000

3000

Other
Total Capital

Net Student
Assistance
Assistantships^^^

21037

21773

22535

23324

Fellowships
Stipends/Scholarships
Total Student
Assistance
Total Expenditures

21037
141997

21773
45384

208756

22535
15658

314606

23324
16205

328443

*** Applied 3.5% to all years for shift in year 1 to FY09 ^^^ Assumes level 1 in-state grad. Asst; added waiver f

NOTE: All of the above figures are estimates based on projections made by the institution submitting the propos
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STANDARD ACADEMIC PROGRAM CHANGES
BUDGET FORM: PAGE 3 OF 3
BUDGET SUMMARY OF COMBINED EXISTING AND NEW PROGRAM
Year 1
2008
Total Revenue
$109,310
Total Expenses
$187,380
Excess/Deficiency
-$78,070
BUDGET SUMMARY OF EXISTING PROGRAM ONLY
Year 1
2008
Total Revenue
0
Total Expenses
0
Excess/Deficiency
0
BUDGET SUMMARY OF NEW PROGRAM ONLY
Year 1
2008
Total of newly generated revenue
$109,310
Total of additional resources required for program

$187,380

Year 2
2009
$294,985
$224,415
$70,570
Year 2
2009
0
0
0
Year 2
2009
$294,985
$224,415

Excess/Deficiency
-$78,070
$70,570
NOTE: All of the above figures are estimates based on projections made by the institution submitting
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ADDENDUM TO THE GRADUATE CURRICULAR REPORT THAT
DOCUMENTED COURSE PROPOSALS APPROVED BY THE GRADUATE
COUNCIL AT MEETING NUMBER 421 OF THAT BODY
27 February 2009; KK

Courses Approved
EDS 500 Inclusive Educational Practices (2)
Historical, sociological, and legal factors that shape education for students with
disabilities. Definitions of disabilities and educational implications, focusing on
the role of the special educator in inclusive education. (Lec. 2) Pre: Acceptance
into the Master’s degree program in special education. To be taken concurrently with
EDS 502, 503, 505, and 510 for students seeking elementary/middle certification. To be
taken concurrently with EDS 503, 507, 513, and EDC 568 for students seeking
secondary/middle certification.

EDS 501 Collaboration and Co-Teaching (2)
Provides future special educators with knowledge and skills to implement culturally
responsive collaboration with family members, and school based professionals. (Lec. 2).
Pre: Acceptance into Master’s degree program in special education. EDS 500, 502, 503,
505, and 510 for students earning elementary/middle certification. EDS 500, 503, 507,
513, and EDC 568 for students earning secondary/middle certification. To be taken
concurrently with EDS 504, 506, 509, and 511 for students seeking elementary/middle
certification. To be taken concurrently with EDS 504, 508, 516, and 517, for students
seeking secondary/middle certification.

EDS 502 Assessment for Elementary Special Educators (3)
Assessment for Elementary Special Educators: (3). Provides future special educators
with knowledge and skills to assess students using standardized and curriculum-based
measures and to implement the response to intervention model. (Lec. 3). Pre:
Acceptance into the Master’s degree program in special education. To be taken
concurrently with EDS 500, 503, 505, and 510.
EDS 503 Positive Behavior Supports (3)
Provides future special educators with the knowledge and skills to examine causes of
behaviors, to teach pro-social behaviors and to develop individualized positive
behavioral supports. (Lec. 3). Pre: Acceptance into the Master’s degree program in
special education. To be taken concurrently with EDS 500, 502, 505, and 510 for
students seeking elementary/middle certification. To be taken concurrently with EDS
500, 507, 513, and EDC 568 for students seeking secondary/middle certification.
EDS 504

Research in Special Education (3)
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Critical analysis of research publications in special education, the translation of research
findings into practical instructional applications, and the identification of an area of
proposed study in special education. (Lec. 3) Pre: Acceptance into the Master’s degree
program in special education; EDS 500, 502, 503, 510 and 505 for students in the
elementary/middle certification program, 500, 503, 507, 513 and EDC 568 for
students in the secondary certification program. To be taken concurrently with EDS 501,
506, 509, 511 for students in the elementary program, or with EDS 501, 508, 516,
517 for students in the secondary program.
EDS 505 Supervised Practicum: Elementary and Middle Level (1)
Provides future special educators with opportunities to assess students and instruct
students with disabilities under the supervision of a certified special educator. Students
will be observed once by University instructor. (Practicum, 1). (S/U only). Pre:
Acceptance into the Master’s degree program in special education. To be taken
concurrently with EDS 500, 502, 503, and 510.
EDS 506 Supervised Practicum: Elementary and Middle Level (1)
Provides future special educators with opportunities to collaborate with other
professionals to provide instruction under supervision of a certified special educator.
One observation by University instructor. (Practicum, 1). (S/U only). Pre: Acceptance
into the Master’s degree program in special education; EDS 500, 502, 503, 505, and
510. To be taken concurrently with EDS 501, 504, 509, and 511.
EDS 507 Supervised Practicum: Secondary and Middle Level (1)
Provides future special educators with opportunities to assess and instruct students with
disabilities under the supervision of a certified special educator. One observation by
university supervisor. (Practicum, 1). (S/U only). Pre: Acceptance into the Master’s
degree program in special education. To be taken concurrently with EDS 500, 503,
513, and EDC 568.
EDS 508 Supervised Practicum: Secondary/Middle Level (1)
Provide future special educators opportunities to collaborate with other professionals to
plan and implement instruction under a certified special educator. One observation by a
University supervisor. (Practicum, 1) (S/U only). Pre: Acceptance into the Master’s
degree program in special education. EDS 500, 503, 507, 513, and EDC 568. To be
taken concurrently with EDS 501, 504, 516, and 517.
EDS 509 Teaching Students with Severe Disabilities (3)
Provides the knowledge and skills future special educators need to plan individualized
instruction for students with moderate or severe disabilities in general education classes.
(Lec. 3) Pre: Acceptance into the Master’s degree program in special education; EDS
500, 502, 503, 505, and 510. To be taken concurrently with EDS 501, 504, 506, and
511.
EDS 510 Teaching Elementary Students with Mild Disabilities (3)
Provides future special educators with the knowledge and skills to plan individualized
instruction for students with mild disabilities based on assessment data and current
research on effective instructional practices. (Lec. 3). Pre: Acceptance into the Master’s
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degree program in special education. To be taken concurrently with EDS 500, 502, 503,
and 505 for students seeking elementary/middle certification.
EDS 511 Literacy and Language Instruction (3)
Provides future special educators with the knowledge and skills to plan instruction in
literacy and language for students with disabilities. (Lec/lab. 3). Pre: Acceptance into the
Master’s degree program in special education. EDS 500, 502, 503, 505, and 510. To be
taken concurrently with EDS 501, 504, 506, and 509.
EDS 512 Leadership and Elementary Program Management (3)
Future special educators acquire knowledge and skills to coordinate their students’
schedules, train and supervise paraprofessionals, conduct action research, and
restructure service delivery models in special education. (Lec. 3). Pre: Acceptance into
the Master’s Degree Program in special education. EDS 500, , 501, 502, 503, 504,
505, 506, 509, 510, and EDS 511. To be taken concurrently with EDS 518.

EDS 513 Assessment for Secondary Special Educators (3)
Provides future special educators with knowledge and skills to assess students using
standardized and curriculum-based measures, to implement the response to intervention
model, and to plan for transition. (Lec.3) Pre: Acceptance into the Master’s Degree
Program in special education. To be taken concurrently with EDS 500, 503, 507, and
EDC 568.
EDS 516 Teaching Secondary Students with Mild Disabilities (3)
Provides future special educators with knowledge and skills to plan instruction for
adolescents with mild or moderate disabilities, including literacy skills, language skills
and content strategy instruction. (Lec. 3) Pre: Acceptance into the Master’s Degree
Program in special education. EDS 500, 503, 507, 513, and EDC 568. To be taken
concurrently with EDS 501, 504, 508, and 517.
EDS 517 Transition Planning for Post-School Outcomes (3)
Provides future special educators with knowledge and skills to implement transitions for
secondary students to work or other post-secondary options. (Lec. 3) Pre: Acceptance
into the Master’s Degree Program in special education. EDS 500, 503, 507, 513, and
EDC 586. To be taken concurrently with EDS 501, 504, 508, and 516.
EDS 518 Supervised Internship (9)
Under the supervision of a certified special educator, students teach in general
education classes which include students with special needs, for ten (10) weeks.
(Practicum, 9) (S/U only) Pre: Acceptance into the Master’s Degree Program in special
education. EDS 500, , 501, 502, 503, 504, 505, 506, 509, 510, 511 for students
seeking elementary certification. EDS 500, 501, 503, 504, 507, 508, 513, 516, 517,
and EDC 568 for students seeking secondary certification. To be taken concurrently
with EDS 512 for elementary students and EDS 520 for secondary students.
EDS 520 Leadership and Secondary Program Management (3)
Future special educators acquire knowledge and skills to coordinate their students’
programs, develop effective schedules, train and supervise paraprofessionals, conduct
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action research, and restructure existing service delivery models. (Lec. 3). Pre:
Acceptance into the Master’s Degree Program in special education. EDS 500, 501,
503, 504, 507, 508, 513, 516, 517, and EDC 586. To be taken concurrently with EDS
518.
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